the last three years to assure currency--point to lengthier resources for follow-up reading.
To provide some emphasis, key phrases are in bold. A few works of particular importance are identified as "perspective-making documents"--that is. works which are (or promise to be) a lens through whiCh the profession views major issues.
T his overview ranges widely but is by no means all-inclusive. For example, a teacher working with dialogue journals or a scholar interested in narratology might wonder why these valued topics aren't noted. ERIC has materials on such topics in the database and in its publication program (e.g., Kreeft. 1983; Pradl, 1984) . But choices for inclusion and exclusion were essential in creating this thumbnail portrait of the state-of-the-art.
If there is a single recurring theme in recent literature, it is the search for unity in various aspects of English language arts.
Integrating the language arts, teaching the humanities, using whole language instruction, encouraging higher order thinking skills. and
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teaching composition through process instruction are but a few examples of the strain toward integration. Of course, the counter-theme in the literature is not advocacy of fragmentation of subject matter for its own sake. Rather, many believe that frames of reference other than (or perhaps in addition to) the holistic viewpoint are needed in articulating instructional practice or evaluating student progress.
These themes and others will emerge in the ERICfs-eye view below.
Com position
The greatest upsurge of interest in recent years has been in the teaching and learning of writing, Writing process instruction (D. Graves, 1983; Hays, et al., 1983) draws upon knowledge of how writers actually compose, emphasizing both prewriting and revising in ways that are not common in most classrooms (Applebee, 1981) . Although sometimes confused with less disciplined "prewriting" approaches of the late 1960 's (Rodrigues. 1985 , process instruction is a genuine reorches tration of both old and new pedagogies.
Information about process instruction and other aspects of composition has been widely disseminated. especially through ERIC.
NCTE. and the National Writing Project (Myers, 1985) . In the last two years, 370 questions related to composition were answered at ERICfRCS, and recent ERIC books on writing (e.g., Kahn, et al., 1984) (Suhor, 1985) .
Writing across the curriculum is another highly visible movement.
The goal here is not to make every teacher into an English specialist but to encourage teachers to help students use writing as a way of learning-i.e., as a way of organizing and giving shape to nascent ideas (Thaiss, 1986) . The movement parallels and supports trends such as cross-disciplinary and humanities instruction and the teaching of higher order thinking skills.
Another important trend, the use of computers In writing instruction, is focusing increasingly on revising, since word prooessing software permits the student to do extensive revision without requiring time-consuming handwritten copies (Wheeler, 1985) . However, the need for keyboard skills (Rothenberg. 1984) and the lack of adequate models for teacher training in computer-assisted writing instruction continue to be limiting factors (O'Donnell, 1985) .
Class size, an intensively studied educational problem, is now being explored specifically in terms of composition instruction. Some states (e.g., Florida, Vermont) have already limited the number of students in high school composition classes, permitting teachers to spend more time responding to students' writing. But there is a lack of solid empirical evidence linking class size and effective composition
Volume (Koenke, 1986) .
A look at the larger body of literature on reading instruction, though, suggests that polarized viewpoints are unlikely to vanish.
Advocates of whole language approaches continue to stress holistic, transactional pedagogy, holding that isolated skills instruction gives attention to decoding at the expense of comprehension (Watson. 1985) .
Others see part-to-whole instruction as essential for beginning readers, claiming that phonics-based programs are most effective (Flesch, 1985; Groff, 1985 encourage vapid, tedious texts. Goodman (1985) holds that basal readers lack the motivating qualities of real narratives and can frustrate the primary goal of producing students who read for enjoyment and enlightenment.
The readability of textbooks in content areas is hampered by the phenomenon of "mentioning"--that is, publishers feel that materials are marketable only if they include all the topics called for in typical SChool curricula. Hence, the need to "mention" a plethora of topiCS necessitates cluttered and superficial expositions that prompt students to memori2:e information rather than engage in critical and analytical thinking (Dronca, 1985) . Further, studies by M. Graves (984) Cantor. 1985) . But apparently a combination of elements--from inertia to common sense to the abstruseness of much contemporary literary theory--has discouraged classroom applications. Shuman (1984) has attempted a brief and lucid explanation of several modern theories for secondary teachers. Fink (1985) has provided a concrete example of classroom deconstructionist analysis of a Shakespearean sonnet.
Although it is too early to sort out the influence of competing theories. two seem to be well suited to application in elementary and secondary schools. Reader responae theory. especially Rosenblatt's (1978) transactional theory. is based on the psychology of the learner and draws upon psycholinguistic and sociolinguistic knowledge. As
Cunningham and Luk (985) note, semiotics also provides a frame of reference in which the student as learner is accounted for, and the literature curriculum is cast as a sign system rich in possibilities for interaction with the. reader. 
Speaking and Listening
The "cutting edge" influences on the teaching of speaking and listening continue to be rooted in cognitive psychology--notably, the thinking of Piaget, Vygotsky, and Luria. Instructional applications are drawn from recent writings in psycholinguistics and sociolinguistics (e.g., F. Smith. 1981; Halliday, 1981) . with translators like Moffett and Wagner (1983) providing the most expansive classroom applications.
Concern with speaking is focused on two areas--classroom interaction and student dialects. Interest in classroom interaction is linked directly with process approaches to writing instruction, because student discussion is an important part of both prewriting and peer evaluation. Theory, research, and practice of group discussion in the classroom have been a vital part of the literature of language arts education for over a decade (e.g., Book and Galvin, 1975 America would narrow because of the presumed homogenizing effects of television, radio. and film (Stevens, 1985) .
School programs geared towards teaching standard English appeal' to be gaining ground (Hooper, 1985) . But the teaching methods in second dialect instruction still follow the tried-and-untrue route of formal grammar instruction. according to Rubin (1984) • Reviewing the literature of oral language instruction and its influence on writing.
Rubin concludes that classroom practices such as role-switching activities. peer questioning. forensic discussion. and other interactive methods hold greatest promise for affecting standard English instruction.
